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It has been identified that one of the main benefits derived from 
interprofessional learning (IPL) is to improve the quality and delivery of 
safer, patient-centred care. (Hoffman et al, 2007). Simulation is being 
increasingly utilised to help deliver collaborative education in a 
realistic, safe environment and burn care is ideally placed to benefit 
from this type of learning, given the complexity of the multidisciplinary 
teamwork involved.  

Third Year medical, nursing and physiotherapy students have clinical 
placements in Plastic Surgery and Burns at the hospital and have 
variable amounts of teaching in burn care. It was decided to bring the 
IPL groups together to learn, as evidence suggests that they will gain an 
appreciation of each ƻǘƘŜǊΩǎ roles and learn άŀǎέ a team, enhancing 
their collective capability (Barr, 2009). In conjunction with the Burn 
Service, we decided to pilot a άaŀƴŀƎŜƳŜƴǘ of Acute Adult Burnsέ 
study day for the students based in the Burn Unit. 

The students learnt about the pathophysiology of skin and the 
theoretical aspects of assessing a burn injury, fluid resuscitation and 
appropriate management of the patient. The teaching was interactive 
allowing the students to put theory into practice. 
The students worked in teams to ΨŀŘƳƛǘΩ an adult patient 
(a SimManALSTM manikin which had appropriate burn moulage applied) 
in a simulated ward environment. Students were asked to assess the 
ΨǇŀǘƛŜƴǘΩ (ABCDE approach) and he responded to interventions such as 
application of oxygen, cannula and fluid replacement via the  
monitoring device.  

A post -course (anonymous) questionnaire utilising a Five-point Likert 
scale was given to the 12 participants.  
Å 97% valued the opportunity to work with other disciplines. 
Å 98% felt that they would benefit from additional opportunities to 

learn together. 
 

ά¢ƘŜ ǘŜŀŎƘƛƴƎ ǿŀǎ ŜƴƎŀƎƛƴƎ 
and interactive. The simulated 
teaching session taught me a 
lot about handling a patient 

with a ōǳǊƴ ƛƴƧǳǊȅΦέ 

άLǘ ǿŀǎ ƎƻƻŘ ǘƻ ƳƛȄ ǿƛǘƘ 
ƻǘƘŜǊ ǇǊƻŦŜǎǎƛƻƴǎ ŀǎ ǿŜ ŘƻƴΩǘ 

get a chance to do thisΧέ 

The IPL students felt that they had benefitted greatly from the training 
regarding burn care but also valued the opportunity to work and learn 
alongside other disciplines. They gained an appreciation of the role 
they will have within the burn care  team. As this was a pilot session, 
we were reasonably pleased with the students response but are 
making refinements to the programme for the next academic year. 
 

Å The students found the study day to be conducive to learning 
together and actively contributing to a team. 

Å Interprofessional learning has an important role in providing safe 
and effective patient care. 
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These are simulated burn injuries. 


